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Preamble

This document is a guide to support quality assessment procedures at Olney
Infant Academy.

The Assessment Strategy aims to share National expectations, research-
based recommendations and practical tools to support teachers and leaders
at Olney Infant Academy in how to use assessment for the purposes of
ensuring children know more and can remember more and therefore meet
national expectations and beyond.

Section 1

OFSTED and assessment

Use assessment wisely- OFSTED

> There is generally no need to assess things that were not taught

» Ensure your assessment actually checks if pupils know the specific
content you might need to reteach

» Data for tracking will not help teachers identify what children need
to learn

» Summative tests requiring pupils to utilise a range of khowledge will
tend to be less useful than formative tests of specific content

» Avoid placing faith in skills ladder type assessments.
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Olney Infant Academy: OFSTED 2022

‘Teachers’ and teaching assistants’ detailed knowledge of individual pupils’
strengths and weaknesses ensures that they pitch learning activities at
exactly the right level.’
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Section 2

National Teacher Standards and Assessment

Teachers should ...
6. Make accurate and productive use of assessment

- kRnow and understand how to assess the relevant subject and curriculum
areas, including statutory assessment requirements

- make use of formative and summative assessment to secure pupils’
progress

- use relevant data to monitor progress, set targets, and plan subsequent
lessons

- give pupils regular feedback, both orally and through accurate marking,
and encourage pupils to respond to the feedback.

Teacher Standards

Section 3

EEF and research

Using diagnostic assessment to address learning gaps

“Diagnhostic assessments provide opportunities to reflect on pupils’

thinking, strengths, and weaknesses. They can give useful insights into
learning, adding to the richness of the information teachers hold about their
pupils. When used effectively, diaghostic assessments can indicate areas for
development with individual pupils or across classes and year groups. Some
methods can also help teachers isolate the specific misconceptions pupils
might hold. Regardless of what form they take, it is important that teachers
know why they are conducting assessments prior to using them. It should
be clear what information the assessment is being designhed to produce and
how this information will inform subsequent decision making. With the
information diagnostic assessments provide,”


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1040274/Teachers__Standards_Dec_2021.pdf
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teachers may:

- decide to adjust the level of challenge of activities;

- reteach specific concepts or topics;

- adjust curriculum content in the medium or long term;

- provide pupils with feedback through which they can address their own
areas for improvement; or

- decide which pupils may need additional, targeted academic support.

https://educationendowmentfoundation.org.uk/public/files/Diagnhostic_Asse
ssment_Tool.pdf

Introduction

This Policy outlines the purpose, nature, and management of assessment
at Olney Infant Academy. Assessment complements and assists teaching
and learning; it plays an integral part in each teacher’s planning and
enables the evaluation of current practice as well as pupil achievement.
High quality formative assessment is an essential part of teaching and
learning. It ensures a whole school approach to the provision of an
excellent education for all children at Olney Infant Academy and enables
teachers to deliver education that best suits the needs of their pupils.

Aims

The aim of the policy is to give a clear outline of all assessment
techniques at Olney Infant Academy, to ensure that assessment is used as
a tool to inform planning, to track pupil progress and to raise standards.

Roles and Responsibilities

The overall responsibility for assessment belongs to the Head teacher.
However, this responsibility has been delegated to the school’s Assessment
leader. Class teachers are responsible for assessment of the children in
their care and curriculum subject leaders are

responsible for monitoring assessment within their subject area.


https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
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Entitlement

It is the entitlement of every child at Olney Infant Academy to be given an
education that builds on their strengths, addresses their individual needs
and ensures progression. Assessment is an essential tool in the delivery of
this entitlement.

Implementation

Assessment is a daily part of the life of the school. Assessments, through
monitoring of children’s work are used, and marking and feedback is used
by teachers to inform their teaching and ensure that children know their
next step and what they need to do to improve. More formal methods of
assessment provide feedback on pupil progress and ensure a rigorous
approach to curriculum delivery.

The purposes of assessment are:

e to be formative, providing information for the teacher to plan the
hext steps in the children’s learning and support children identifying
their own next steps.

e to be diagnostic, providing more detailed information about
individual children’s strengths and weaknesses.

e to be summative, providing a snapshot of each child’s achievement —
these can be reported to parents.

e to be evaluative, allowing the school and individual teachers to
evaluate how effective their teaching is.

e to inform the children to enable them to develop their learning.

Specific learning intentions (WAGBA — We Are Getting Better At) and
assessment opportunities are identified in our daily and weekly plans. All
assessment outcomes, including standardised test results, are used to
evaluate current practice and to inform future planning.

Forms of Assessment

Day-to-day In-School Formative Assessment

Formative assessment is carried out by teachers every day in every lesson.
It allows teachers to understand pupil performance on a continuing basis.
This type of assessment is used to assess kRnhowledge, skills and
understanding, and is used to identify gaps and misconceptions. It enables
teachers to identify when pupils are struggling, when they have
consolidated learning and when they are ready to progress. It also enables
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teachers to identify if children are working at greater depth. Teachers are
then able to provide appropriate support or extension as necessary. The
methods of formative assessment we use include; the use of pertinent
questioning, marking of pupils’ work using our marking guidelines (see
marking policy) and observational assessment.

Formative assessment enables teachers to evaluate teaching of particular
objectives of the curriculum and plan future lessons accordingly. For
pupils, formative assessment helps them to measure their knowledge and
understanding against the lesson objective and success criteria. They can
then identify how they can improve.

Local In-School Summative Assessment

Local Summative assessment enables teachers to evaluate both pupil
learning and the impact of their own teaching at the end of a period of
time.

It provides evidence of achievement against the objectives of the
curriculum.

It is useful in informing teaching and learning in subsequent lessons. This
type of assessment is shared with parents at parent/teacher consultations
and enables them to support their child’s learning.

IN Key Stage 1, Progress Teaching is used for data tracking and its
subsequent analysis provides teachers, SLT, governors and external
stakeholders insights into progress of key groups/ individuals and the
effectiveness of teaching and learning strategies.

Each term teachers assess their children in to indicate whether children
are on track to reach age related expectations:
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Code Used Explanation

wTs Working below age related expectations (within
the current year group)

EXP Working securely at age related expectations

aD Working at greater depth within the expected
standard

A child in yYear 1 working below the programmes of study for year 1 would have a 0 before
the assessment. For example, if working at end of EY level the would be OEXP
A child in Year 2 working towards the Year 1 programme of study would be assessed 1WTS

Using this information, targets are set for children at the end of each
academic year for the following academic year.

In Writing, teachers plan for an independent write at least half termly at
appropriate times in the term.

In Maths, Cornerstone assessments and past SATs papers may be used for
children in Year 2. Flash 4 activities are used across Key Stage 1 to capture
children’s depth of understanding of previously taught concepts to provide
evidence of achievement against the curriculum objectives.

In Reading, teachers use guided and shared reading sessions to record
progress and achievements against the national curriculum and Early
Years outcomes objectives.

Children are assessed half termly in Phonics, including phonics screening
check mocks from the beginning of Year 1.

Socrative quizzes on the iPads are used to assess children across the
curriculum.

The progress of pupils with SEN and disabilities is reviewed and summative
assessment adapted, as necessary. Children who have not made expected
progress or who have fallen behind are targeted for interventions and
rapid response work.

Children working significantly below and accessing specialist support and
provision will be assessment using the IFtL Blossom curriculum.



Policy Updated: October 2024
Review Date: October 2025

Nationally Standardised Summative Assessment

RBA (Reception Baseline ASSESSMENT) completed for each child within the
first 6 weeks of school.

Year 1 Phonics Screening Test
This test is administered internally. These results are then reported to the
local authority and to parents.

Optional SATs tests for Year 2
At the end of year 2, pupils will be given teacher assessment standards in
reading, writing, mathematics and Science.

Pupils will be assessed against criteria under the following heads:

Reading — working below the expected standard, working at the expected
standard and working at greater depth within the expected level.

Writing — working below the expected standard, working at the expected
standard and working at greater depth within the expected level.

Mathematics — working below the expected standard, working at the
expected standard and working at greater depth within the expected level.

Science — working at the expected standard

The pupils will also sit optional tests which will consist of:

English reading Paper 1 — combined reading prompt and answer booklet
English reading Paper 2 — reading booklet and reading answer booklet
English grammar, punctuation and spelling Paper 1 - spelling

English grammar, punctuation and spelling Paper 2 — questions and
answers booklet

Mathematics Paper 1 — arithmetic

Mathematics Paper 2 — reasoning

These will be carried out in the classroom and the children will receive a
standardised score where 100 is the expected attainment.
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Marking

Whilst marking work, teachers are assessing children’s achievements and
noting areas of difficulty to inform planning of future lessons. Our
Marking Policy ensures a consistent approach to marking throughout the
school, including opportunities for children to self-assess and peer mark
their learning. (See school Marking Policy)

Assessment for Learning

Assessment for learning is the process of seeking and interpreting
evidence for use by learners and their teachers to decide where the
learners are in their learning, where they need to go and how best to get
there. Assessment for learning is a key part of our approach to teaching
and

learning at Olney Infant Academy. Staff use success criteria, peer marking
and peer and self-assessment to involve pupils in their learning and to
inform them of their next steps. Assessment for Learning opportunities
are identified in planning. Marking should be against the learning objective
and should identify successes and areas for improvement. Effective
questioning is also used to inform assessments. Our Responses ensure that
children know what they need to do to improve and what they have done
well.

Accuracy and consistency of Judgements

Moderation is necessary to ensure accuracy and consistency of teachers’
judgements about standards. It is important to agree judgements if our
decisions are to be given credence. Teachers will often share opinions
informally with subject leaders and other colleagues to clarify ‘best fit’
judgements or for statutory teacher assessments.

Staff moderation meetings are arranged for teachers to compare
judgements and agree standards. Olney Infant Academy also works with
colleagues in other IFtL schools to ensure that our judgements are
accurate and consistent.

Staff training is arranged when there are changes to assessment processes
to ensure all staff have a good understanding of assessment.
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Target Setting

At the beginning and of the academic year, percentages of pupils expected
to meet or exceed the end of year standards in English and Maths are set
for children in Years 1 and 2.

By the end of the first term, EYFS teachers will set a GLD target for
children.

Foundation Stage Assessments

In the EYFS we use Arc Pathway for ongoing formative assessment and
summarise assessments. Arc Pathway is a fully integrated online
assessment system designhed to accurately record children’s knowledge,
skills and learning dispositions. Arc Pathway establishes starting points on
entry and is used for tracking, documenting, reporting and moderating
evidence of children’s learning from birth-5yrs.

It is a consistent and reliable means of demonstrating progress through
the EYFS.

Arc Pathway brings our assessment and documentation processes
seamlessly into the learning process; ensuring assessments are

meaningful, impact on a child’s learning and development and are
supportive to all those working with children to gain a complete picture of
the child as a learner

Arc Pathway recognises and values the ‘how’ of learning, and Well-being
and Involvement form part of every assessment period.

Arc Pathway promotes partnership working with parents.

On-entry Assessments

On-entry baseline assessment can be made at any point when a child joins
a setting/school

Statutory baseline assessments are completed for every child in their first
6 weeks of schooling.

Age-related Judgments

Arc Pathway statements are related to specific ages and they progress in
intervals. Arc Pathway recognises the importance of relating attainment
to chronological age and as such the system has been developed so that it

10
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will automatically indicate where the child is in relation to their age in
months.

Arc Pathway describes a child’s age-related attainment for every aspect of
learning and this can be viewed in attainment arcs, visually showing if a
child has reached their age milestones or if nearly there.

The three broad assessment periods are as follows:
— 1st September to 31st December

— 1st January to 30th April

— 1st May to 31st August

Arc Pathway has a multi setting function which is used across the multi
academy trust to secure and moderate judgements.

At the end of the Early Years Foundation Stage, all children are assessed
against the Early Years Foundation Stage Profile. For each Early Learning
Goal the child is assessed as ‘emerging’ or expected’

Curriculum Links

Assessment is an integral part of curriculum delivery at Olney Infant
Academy. Tracking of individual and class progress informs planning and
enables systematic progression to be maintained. Assessment methods
vary from formal testing to informal observation depending on the
curriculum area. For example, in maths regular checking of subject
knowledge is appropriate, whereas in art teachers will use their
observations of children’s work to inform their judgements.

Monitoring

The SLT monitor class on-line assessment data (Progress Teaching and Arc
Pathway) during the year. Monitoring of assessment and classroom
practice will be carried out through lesson dips, typicality walks, teacher
communication, book (including ipad) and planning scrutiny and pupil
conferences. This includes monitoring of agreed assessment arrangements
defined in this policy. Feedback, with necessary actions, is then provided
to staff to ensure consistency across the school.

If required, staff meetings are held to discuss and review the procedures in
the assessment policy.

11
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Equal Opportunities

As outlined above, assessment plays an integral part in identifying the
individual needs of all children. It enables children with special educational
heeds and disabilities, children who excel and children for whom English is
an additional language to be given a differentiated curriculum which
meets their needs. In addition, the assessment policy at Olney Infant
Academy ensures thatidentification of these children is systematic and
effective.

Special Educational Needs

When assessment indicates a child may have Special Educational Needs or
Disability, the SENDCo is informed and the child’s progress is carefully
monitored. Further assessment then takes place, as outlined in the SEND
policy. For all children at the “My Support Plan” stage of the Code of
Practice or above, a Personal Support Plan will be implemented. When
teachers assess a child with SEND, they will draw upon any on-going
formative and summative assessment. Where necessary, they will gain
views from parents, the pupil and any external specialists. The Blossom
Curriculum or Arc Pathway may be used as part of this.

Reporting to parents

Parents receive a written report during each academic year. In KS1 this
includes a comment on the child’s academic progress in the core and
foundation subjects and on their skills and abilities in all areas of the
curriculum.

Teacher assessment in Years 1 and 2 are reported to parents at the end of
the academic year.

Pupils in Year 1 receive a notification to say whether or not they have
passed the Year 1 Phonic Screening Check, as do those in Year 2 who did
not pass at the end of Year 1.

Parents of children in the EYFS class receive a report based on the Early

Learning Goals, including a comment against each of the Characteristics
of Effective Teaching and Learning.

12
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Parents are offered the opportunity to discuss their child’s report with the
class teacher.

Parent/teacher consultation evenings take place twice a year, in the
Autumn and Spring terms. During these meetings teachers share the
pupils’ age-related attainment against national expectations, next step
targets and the progress pupils have made to date. There will be a short
summary report shared at these meetings.

An Open-Door policy is offered for any parents who would like to come in
and have an informal discussion about their child if there are concerns.

Staff are prepared to make themselves available at the beginning or end of
the school day to discuss parents’ concerns. If it is nhot possible to speak
to a parent immediately a prompt appointment will be made. If a member
of staff has concerns over a child, they will contact the parents.

Parents of children with PSPs may be given an additional opportunity to
meet with staff.

13



